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CONNECTING CULTURE AND LANGUAGE:
AN ANALYSIS OF THE FUTURE OF INTERCULTURAL EDUCATION IN
JAPANESE HIGH SCHOOL ENGLISH LANGUAGE EDUCATION'

ABSTRACT. Englisheducatiorhaslong beenfirmly embeddedvithin the Japanesaigh school

curriculum. However, behind every foreign language learning experiencelies the deep
phenonenaof culture.Neverthelessiesearchnto the needfor interculturaleducationwithin the

current English educationat Japaneséiigh schoolsis still sporadic.Accordingly, this paper
begins with an examinationof the current state of intercultural educationin this context,

including an investigationinto the Japanesdeachersof English and native English teacher
intercultural dynamic After providing a canvasof the current situation, this paperwill then

provide an outline of the currentresearchproject that aims at providing pedagogicalupport
throughteachettraining. Specifically, the authoraimsto showhow Japanesé&achersf English

will be providedopportunitieso enhanceheir level of interculturalcommunicatiorcompetence
andunderstandindor usein Englishclasscontentaswell asinterpersonatelationswith native

Endish teachers.

Keywords:Intercultural education, Jgpaneseteachersof English, Pedagogicalsupport, Teacher
training, Teamteaching

1. Introduction: Reviewing the landscape
This paperbeginsby examiningthe current state of two aspectsrelatedto
Englisheducationat Japaneséigh schoolsin Japan Firstly, it reviewsthe efforts
being made to promote intercultural educationat high school level. Next, it

analyzesthe increasingcommonJapaneséeacherof Endish and native English

! This researctis beinggenerouslyfundedby both NanzanUniversityO®acheResearctBubsidy
I-A-2 for the academicyear 2015 and by the MEXT Grantsin-Aid for ScientificResearchB
Grant(no.15H03481) underthe categoryof ChallengingExploratoryResearch{20152018).
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teacher(hereafterreferredto as JTEs and NETS) intercultural dynamic. After
identifying the currentissuesrelatedto thesetwo aspectsthis paperintroduceshe
currentresearchproject undertakenby the authorand his researchcolleaguesin
particular the portion which focuseson ways for JTEs to establisheffective
interpersonacommunicationwith NETs and to incorporateinterculturallearning
into their English classesAs explainedlater in the paper,the currentresearch
project will offer JTEs the opportunity to enhancetheseareasthrough teacher
trainingworkshopsFinally, an analysis of data collected thus far will be discussed
from the viewpoint of how pedagogical training will be developedandconducted.
The landsape of English educationin Japancontinuesto changeas the
Japanesgovernmentriesto equipits citizenswith moreopportunitiesof exposure
to foreignlanguagesducatiorfrom anearlierage.Overthelastdecadeor more,the
JapaneseMinistry of Educdion, Science, Technology and Culture (hereafter
referredto asMEXT) hasattemptedo implementchangego its Coursesof Study
guidelinesto include a required foreign languagecourse, Gaigokugokatsudo
(Foreign LanguageActivities), for studentsas early as fifth- and sixth-grade
elementaryschool throughto the end of high school. The overall objectivesof
theseactivitiesare:

To form the foundationof pupilsGcommunicatiorabilities throughforeign
languageswhile developingthe understandingpf languagesand cultures
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through various experiences, fostering a positive attitude toward
communication, and familiarizing pupils with the sounds and basic
expressionsf foreignlanguagesMEXT 2011,p. 1).

As will be explainedin the following section,an increasingnumberof high
schoolshaveincorporateda teamteachingdynamicinto their English curriculum
which seesITEsandNETsteachinghigh schoolstudentsBrown (2013) pointsout
that cultural misunderstandingsanarisefrom this specificteachemynamicdueto
differing cultural and sociological expectationsof teacherroles. However, as
BrownOsesearclsuggestswith the properculturakdiversity training, not only can
interculturalcommunicationin teamteachingbe improved,but the training cortent
can also be filtered into and act as a catalyst for instruction in intercultural
communicatiorandunderstandingo high schoolstudents.

Accordingly, this paper will explain part of the current researchproject
undertakerby the authorandtwo othe researcltolleaguesWithin the project,one
particular section seeksto fill the gap in intercultural communication and

understandindrainingthatprovidesa frameworkfor JTEsto beableto:

1.construct ways to establish effective and successful interpesonal
communicatiorwith NETsin teamteaching.

2.incorporateinterculturallearninginto their English teachingin orderto
foster an understandingof how language proficiency and cultural

competenceonnect.
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2. Background: Investigating the intercultural state of affairs

For over 30 years,MEXT has attemptedto introducea cultural elementto
Japanesdigh school English educationthroughits JET (Japanes&xchangeand
Teaching) program. The emergenceof this governmensupportedprogram has
stimulated changesin sociological and pragmatic perspectivesthrough the
recruitmentof NETs to assistin English languageteachingin junior and senior
high schoolsin Japan.To someextent,it canbe seenasan attemptat micro-level
globalisationin two main areas.Firstly, the English teachingand coordination
dutiesin local city officestakenon by NETsleadto the creationof moreculturally
diversework groupsin Japaneséigh schools.As Ota (2001) notes,NETs give
Japanesdigh schoolstudentseffective exposureto native English and a diverse
range of cultural differences.The fact that the NETs participatingin the JET
programcomefrom diverseEnglishspeakingoackgroundsanbe seenin thetotal
numberof 4,786participantdrom 43 countriesrecordedn 2015(CLAIR, 2016).

The basic purpose behind the JET program is to enhance mutual
understandingpetweerforeignersandJapaneswithin the Japaneseommunity.As
Leong (2007),a former JET programparticipant,stateswhilst the main goal is to
provide Japanesetudentswith exposureto native speakersof English and their

respective cultures, the system is reciprocal, as it also affords the foreign
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coordinatorsand teachersopportunitiesto experiencethe culture, languageand

lifestyle of Jgpanfor a periodof threeto five years.

3. Intercultural dynamics: Exploring the issues in cultural diverse team-

teaching

As researcho datesuggeststhereis still plenty of roomfor improvementn
JTENET relationshipbuilding. In addition to differencessuch as professional
status, languageproficiency and cultural backgrounds,pedagogic,logistic and
interpersonafeatuesare seenasthreefundamentabreasthat canhindereffective
interculturalcommunicatiorbetweenthis particularinterculturaldynamic(Brown,
2013;Carless2006).

Onesharedclaim regardingthe JTEENET dynamic(seeBrown, 2013;Carless,
2006; Tajino, 2002) pertainsto the lack of concretemethodsand guidelines,often
resulting in unclear teacherroles. The expectedrole of an NET is one of an
assistantanguageeachemwho canoften be usedmerelyassomeonevho interacts
with the studentgo give themlanguagepractice,providesadviceand answerson
the EnglishlanguageAs a result,areasof conflict andmisunderstandingrisedue
to expectationdifferences,including the impressionleft with JTEs regarding

unwillingnessto cooperatdoy NETs Onthe NET side,a commoncritique of JTES
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points to an unwillingnessto act as a mediator betweenNETs and students.
Additionally, anapparentack of instructionsasto therole NETsshouldplay in the
Englishclassroomss anotherareaof frustration(Brown, 2013).

In logistical and interpersonakerms, a numberof issuesare also apparent.
Logistically, JTEshavepointedto insufficienttime sparedfor preparatiorbecause
NETsdo not stayat the workplacelong enough JTEsseeextrainvestmenif time
asessentiato creatingcollaborativelessonghatwork (Brown, 2013).0n the side
of interpersonalissues in an intercultural context, the level of ability to
communicateeffectively can dramatically affect the outcomeof the interaction.
Here, intercdtural sensitivity plays an importantrole. Intercultural sensitivity is
complexin meaningto the extentthatit not only requiresoneor both sidesto have
sufficient knowledge of cultural differences,but more so the willingness and
motivationto compramisein instance®f difference.

As Brown (2013)furtherillustrates,conflict canarisebetweenJTEsandNETs
dueto alack of mutualrespectueto insufficientknowledgeregardingdifferences
in work qualifications trainingandworkplacecommunicatiorstyles.Therefore,jin
orderto go beyondthe superficialsurfaceof languagedependentommunicationit
is vital thatboth sidesof thedyad(i.e., JTEsandNETS) learnto form relationships

that are intercultural in nature. In other words, by enhancingtheir cultural
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intelligence (e.g. knowledge,behaviorand motivation), the JTEsand NETs can
obtain the intercultural competencenecessaryto establisha OmiddlegroundOa
place where they can meet halfway to createeffective teamteachingstrategies

together.

4. Intercultural learning: Connecting language and cultural learning in

Japan

At this juncture,the questionarisesasto the influencethe JTEENET dynamic
hason interculturaleducatiorelementsn EnglisheducationAdditionally, asJapan
boastsa numberof Gnternationafocusedcurricula at the high schoollevel, one
would expecta large cultural influence to appear.However,to the bestof the
authorO«nowledge and analysisof current data, such researchinto thesetwo
pointsis still ratherscarce.This is one gapin which the currentresearchoproject
will seekto fill.

An investigationinto Gnternationa®focusedhigh schools however,showsus
thatsomeJapanestigh schoolsactuallyemphasizeéhe useof NETsin theteacher
profiles and explain how intensive languageclassesare the foundation of their

Englisheducationprograms KanagawaPrefecturaly okohamaSeniorHigh School
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of InternationalStudies(2015), for example,clearly definesits approachon its
homepageasfollows:
EducationalGoals
We foster skills in foreign languagesand information communication
technologyin our studentsso thatthey canplay an activerole in the future
asleadersotonly in Japanessocietybutalsoin internationakociety.
High-level EnglishEducation
We offer small classestaughtin English and highly-experiencednative
speakersare in charge of subjects such as GCommunicative SkillsQ
OnternationalCommunicatio®andiscussion& Researcl®Our students
acquirethe ability to understandthersand expresshemselvesn English
by actually using English and developing the comprehensiveskills
necessaryo communicateffectivelyin English
In a sensetheseexplanationssuggestthe goal of stimulating intercultural
understandings there.However,the methodof instructionremainsvaguewith a
predominanftocuson languageanstruction.Thereis no mentionof how cultureand
languageare connectedn orderfor studentdo gainthe skills requiredto be active
in international society. Nevertheless,some schools are starting to create a
dedicated part of their curriculum to intercultural communication and
understandingrather than leaving it as a hopeful by-product to emergefrom
Englishlanguageclasses.

Rikkyo lkebukuroHigh School,in Tokyo, offers OlnterculturalrainingCasan

electivesubijectin its curriculum. Accordingto Okubo (2013),the main objective
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for introduction of this subjectinto the curriculum s for studentsto be able to
communicate with foreigners whilst recognizing and adjusting to cultural
differencesthat affect communication As such,the courselooks at areassuchas
communicatiortheory,hostandtargetculture analysis, Japaneseulture,Japanese
identity theory,aswell asissueselatedto generationahindgenderdifferencesand
prejudice and stereotyping. Through an array of lesson plans that include
discussions,pair and group work, foreigner guestlectures and role-plays, the
studentsare able to navigate themselves through the theory of intercultural
communicationand understandingn an active way that helpsthem to enhance
their overallculturalintelligence.

Anotherexamplerepresentativef Japaneséigh schoolsthatareinvestingin
interculturaleducdion is thatof SapporoOdori High Schoolin Hokkaido.In 2010,
this high school launched a project called The Education for Sustainable
Development (ESD) Peace Project. It is an interdisciplinary curriculum
developmentand exchangeproject with Louisiana State University Laboratory
School,U.S.A. The aim of the project,asNishihara(2013) explains,is to increase
interculturalunderstandinghrougha peerexchangegrogramthatfacilitatesmutual
exchangeln total, 34 teacherdrom the two institutionscollaboratedo createan

arrayof classesacrossl?2 disciplines(e.g.,Japanesand AmericanHistory, World
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History, Oral English Communication,English Readingand Writing, Ja@nese
Calligraphy, Technology, Japaneseas a SecondlLanguage,Basic Math, Food
Design, Fine Arts, Basic Commerceand Economics,Daily English, and Cross

CulturalUnderstanding)This reciprocalapproachasaresult,hasallowedteachers
and studentsto join in exchangesith eachother, which in itself has stimulated
authentidnterculturd communicatior(Nishihara,2013.

Here,it is importantto recognizethatthe abovementionedexamplesarefrom
private high schoolsin Japan.As such,they enjoy more freedomin curriculum
designthantheir public schoolcounterpartsn JapanOn the otherhand,a general
searchof Japanesgublic high schoolcurricula showsthat a numberof schools
provide studentsstudy-abroadopportunities.Unfortunately,however,a review of
their in-school curricula does not clearly show if they place an emphasison
intercultural learning opportunitiesin the classroom.Why is this the case?The
currentsituation suggestghat rarely are attemptsmadewithin Japanesdnglish
training to bring cultural competencyinto languageteaching.It is not a simple
matterof introducingforeign culture conceptsinto the class To echothe claims
madeby DogncayAktuna (2005),whenincludinginterculturalcommunicatiorand
understandingn English languageteachereducationteachershouldconsiderthe

socioculturalbackgroundof the languagdearner.They mustalsotry notto over
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simplify the cultural content. As a result, the language learners have the
opportunity for an enhancedearning experiencethat intertwines languageand
culture. However, as was found in previousresearchby the author (OOConnell,
2014), many researchersagree that a balance of developing language and
interculturalskills togetheris often overlookedn Japan.
Anothersignificantmethodby which interculturalcompetenceanbefostered
Is throughstudy-abroadprogramparticipation.However,this also provesto be of
concern, especially when a steady decreasein participation in studyabroad
programsoy Japanesaigh schoolstudentss evident.BenesseCorporation(2015),
alargeeducatiorsupportcompanythatpublishesa wide rangeof exampreparation
materialsin Japanreportsthe numberof public andprivatehigh schoolspromoting
and implementing shortterm study abroadtrips and programsbeganto show
significant signs of declinefrom 2008. Comparedto a peaktotal of 39,310high
school(public and private) studentger yeartaking partin studyabroadprograms
of varying lengths (one week throughto more than three months)in 2000, the
number had droppedto 27,025 studentsin just eight years.By way of excuse
perhaps,Japanusesthe economicrecessiorasthe mainfactor, but onecannothelp
suspectthat in actualfact Japanese&ociety has somehowlost its social drive to

pushsuchprograms.
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Taking heedof this situation, MEXT hasslowly begunto shift its mindset
toward promoting study-abroadopportunities.lts aim is to encouragemore high
school and university students to participate in studyabroad programs,
emphasizinghe chancefor studentsto improve their foreign languageskills and
enhanceheir interculturalknowledge.As such,it beganits SecondasicPlan for
the Promotion of Educationin 2013 (MEXT, 2013). One of the main policies
adoptedfocuseson the developmentof workers who have a more diverse and
adaptableoutlook. To foster suchtalent, English courseinclusion at elementary
school level, globatfocusedhigh school establishmentand governmenfprivate
sectorcollaborationto increasestudy abroadparticipationare amongthe activities
planned.While somewhatmbitious, MEXT seeksto increasehe numberof high
schoolstudentggoing overseagrom 30,000to 60,000andthe numberof university
studentgrom 60,000to 120,000by theyear2020.

Interestingly,the inclusion of governmen{private sectorcollaborationin the
overall plan hasstimulateddiscussionbetweenthe businesswvorld and MEXT to
clearly identify areasof focus. Between2001 and 2012, the numberof Japanese
companiesthat have establishedoverseasoffices has increasedfrom 11,826to
22,489 (MEXT, 2013). Accordingly, the private sectorrequiresnew recruits to

have some degree of global awarenesseither through foreign language
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(predominantly English) proficiency or cultural competency.lt therefore sees
intercultural education as an important part of a new recruitOsskill set.
Furthermoredialoguebetweenthe private sectorand MEXT hasseenthe creation
of a templatefor a collaborativeprivate sectoruniversity action plan, including a
call for a pushfor bettersupportstructureswithin tertiary institutionsthat not only
simulateandfacilitate study-abroadprograms but also encouraganore proficient
studentdrom overseaso chooselapamsa destinatiorfor studyandemployment.
If MEXT is truly seriousaboutplacingmoreemphasi®on exposurgo English
languagelearning, an equally important amount of emphasisand pedagogical
supportin the areaof interculturalcommunicatiorand understandingneedsto be
establishedln orderto stimulatethoughtandimplementatioramongJTES,training
coursesthat provide them with more tools to create intercultural learning

experiences theclassroonshould,therefore pe moreactivelyintroduced.

5. Pedagogical training for JTEs: Setting up the current research project
In April 2015, a researchproject proposal was acceptedby MEXT and
awardeda four-year Grantin-Aid B grant (see Cripps, 2015; Cripps, Miles &

OOConnell2015) The contentand objectivesof the project will be explained
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below,with a particularfocuson the OinterculturatommunicatiorskillsGsectionof
the project,whichwill bedevelopecandconductedy theauthor.

Entitled OProvidingpedagogicakupportfor Englishteachersin JapanOthis
researchproject seeksto create a support structure that focuseson practical
guidanceand supportfor Japanesdnglish teachersin Japan.In 2015, the first
stageof the projectincludedthe implementatiorof a needsanalysissurveyamong
high schoolteachersn chage of Englishwithin Aichi prefecture Onceresponses
have beenfully analyzed,the secondstageof the projectin 2016 will focuson
developingeffective ways and contentto supportteachersusing the following
approaches:

1) Practicallecturesandworkshoys thatfocuson the pedagogicaheedsof
Japanesé&nglishteachers.

2) Online teachersupportcenter creation that providesteachingvideos,
audiofiles andlessorworksheetdasedn a free-accesstructure.

3) Practicalhandbooksasedon the lecturesand workshopsthat focus on
contentbasedareassuchasCALL, interculturalcommunicatiorandskills-

basedopicssuchasreadingwriting, listeningandspeaking.

With regards to the intercultural communication and understanding
componenbf the plannedworkshops,online resourcesand handbooksthe author
andhis researcltolleaguesnustbe cognizantof the pedagogicasupportthey aim

to provide.As Omar (2014) remindsus, practicality and interpersonalapportare
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two of the many essentialelementsto the successof training and program
developmentThis holds equally true with the currentresearchproject,including
theinterculturalcommunicatiorandunderstandinglement

In a study of interculturalcommunicationtraining for SouthKoreanEnglish
teachersby Ngai and Janusch(2015), for example,the researchersaaskedthe
guestionwhether intercultural communicationtraining enhanceshe educational
benefits of languageleaming. The sharedargumentamong many intercultural
researcherm this contextpertainsto the issueof pragmaticawarenesknowledge
and competencewhich in EFL terms refersto the communicativecompetence
throughthe studyof languagen realtlife conexts(Yule, 1996;Zhu,2011).Usinga
four-weekimmersionformat, 25 SouthKoreanteacherof Englishweretrainedto
enhanceheir interculturalsensitivity and identify practicalwaysto incorporateit
into their English teaching. The participantswere exposedto many areas of
intercultural communication,including socioculturalinfluenceson languageuse,
crosscultural comparisonsof English use, reatlife ethnographicanalysis,self
evaluationandanalysis reatlife applicationsandlearningandteading reflection.
As aresult,the participantsunanimouslyassessethe experienceassomethinghat
gave them a solid working knowledge of intercultural communication and

understandingandmoreimportantly,a clearideaof how to incorporatat into their
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future English teaching.However, as Ngai and Janusch(2015) reveal, attention
given to the influence of intercultural communication competence and
understandingn languageoutputthroughtraining of this kind is still too sporadic.
Without an increasein similar training, opportunitiesto teachthe sociocultural
aspect®f thelanguagewill continueto be hindered.

Consideringsuch demandfor thoroughdevelopmentof interculturatrelated
content,the authorplansto approachthe designof the workshops and creationof
authenticmaterials covering a range of perspectivesFor example,analysis of
guestionnairedata should provide one perspectiveregarding the demand by
Japanesé&nglishteacherdor interculturaltraining, specificallyin which areasand
for what reasonghey want to increasetheir knowledgeand cultural intelligence.
Another perspectivethat will add objectivity to workshopand handbookcontent
developments thatof pastandcurrentNETs from the JET program.Finally, input
with also be soughtfrom interculturalcommunicationand understandingexperts,
including the author,thathaveexperiencegeachingandtraining Englishteachersn
Japan.

In termsof initial progressmadein currentresearclproject,during the 2015
academicyea, a total of 11 key educatorinterviews chosenfrom a list of

predominanexpertsin the field of EFL andESL within JapanandoverseagNew
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Zealand,CanadaandU.S.A) havealreadybeenconductedThe majority of these
interviewswererecordedon video. The purposeof theseinterviewswas mainly to

assessthe attitudestoward teachingtraining and contentbasedlearning. Each
interview began by asking about the intervieweeOgeaching backgroundand
approachlt thenmovedon to gatheringopinionson skills-basedeachingfor EFL,

including examplesof activities for speaking/listeningand reading/writing. The
third part of the interview then shifted to a focus on contentbasedteachingand
soughtto gain insights into difficulties facing EFL teachersregading content

basedeachingandexampleof activitiesusedby theinterviewee The nextshift in

topic lookedat intervieweeexperiencen teachingJapanesstudentsandalsoasked
the respondentto elaborateon what they noticed about Japanesdearners of

English.Thefinal partof theinterviewfinishedwith alook at the incorporationof

technologyinto curriculaandclasses.

6. Intercultural content development: Analyzing the data
The secondstageof the currentresearclprojectseekso usethefindingsfrom
the dataanalysisasthe maininstrumentfor selectionof contentcreationfor thetwo
proposedworkshopsin August 2016 and March 2017. Accordingly, this section

will focuson the authorOareaof responsibilityN InterculturalCommunicatiorand
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UnderstandingiVorkshops.Specifically, it will clarify what hasbeendiscovered
from currentdataanalysisregardingteachingnterculturatrelatedskills andcontent
to Japanesg&nglishteachers.

Thedatacollectedthroughouthefirst yearof the projectcamefrom two main
sourceSBl 1) review of the currentliterature and 2) interview transcriptsof key
figures taking part in the researchproject. The researchis qualitative, and as
Hammaesley (1990) and Creswell (2007) explain, qualitative researchseeksto
investigatesocialphenomendy way of discovery.In termsof the currentresearch
project, this meansthat data is collected and analyzedmainly through actual
observationsand partidpation in what Hammersleyrefersto as OnaturasettingsO
(p. 598). The objective of this approachis to seek an understandingand
interpretation of the phenomenabeing examined from the perspectivesof
participantsaandtheresearcher.

Thematicanalyss of datacollectedfrom the literaturereview and interview
transcriptionsprovideda numberof noteworthythemesthat will be usefulin the
developmentof workshop and handbookcontent creation. The following table
showsthe main themesand definitions extractedfrom the datawith the overlying

themethatthe contentandmethoddiffers from cultureto culture.
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Table 1. Intercultural Learning Themes Data

THEMES DEFINITION

A setof ideasor ways of thinking which peopleplace

1. Values importanceon anduseasguidelinesin their daily lives.

The way in which people exchangemessagds verbal,

2. Communication
nonverbalandparaverbal.

3. Behaviour Theway in which peopleactin their daily lives.

The feeling of differenceto the extentthat peoplemay

4. Culture Shock . : : ; )
guestionor reactnegativelyto aforeignsituation.

Thereasondor which we act, communicateandthink in

5- Motivatio certainways.

These themes provide a variety of possibilities in terms of content
developmentAs a startingpoint in the workshopportion of this researclproject,
the authorintendsto createtwo main areasof focus for the workshop,teaching
materials and training handbooks. The first area will focus on intercultural
communicatiorskills for JTEsso thatthey canbetternavigatetheir teamteaching
communication.The ability to establishsmoothinterculturalcommunicationand
understandingvithin this dynamicis paranount to producingan effective team
teachingenvironmentAccordingly, the participantswill be askedto exploretheir
own definitionsof the abovethemesaspartof their training. Specifically,they will
be askedto provide not only their own definition, but also providedwith concrete

examples that illustrate their own cultural backgrounds.For example, wa
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(harmony)often appearsasa valuein Japaneseulture.As Mori (1994)describes,
the emphasison harmonyin Japanese€ommunicationand cultureis as a way of
facilitating relationalcommunicationwith othersin a group. In simple terms,the
interactionand interdependencby membersof society are linked togetherby a
common shared consciousnes®f maintaining good personalrelations. If this
concepts offeredasoneexampleby the Japanese@articipantsthey will be asked
to provide concrete examplesin their workplace, including the classroom.
Following this, the JTEswill than move onto exploring specifictraits, valuesand
differenceghatconnecto the constructedsiew of teachingamongNETSs.

The secondarea of concentrationwill look at how to bring intercultural
learninginto the English classroomat high schools.The main emphasiswill be
exploringwaysto connectEnglishlanguagewith cultural learning.First, a shared
definition of Olanguageas one tool of communication@ill be establishedand
sharedamong the participants.Using it as a base,the next step will involve
exploring the cultural characteristicof EnglishspeakingcountriedN i.e., U.S.A.,
CanadaAustralia, United Kingdom andNew Zealand.In particular,the JTEswill
be askedto focuson the dynamicside of eachculture. This will be donethrough
activities that include learning to identify and teachintercultural communication

andunderstandingsfollows:
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1)nonverbalcommunicatiortraits suchas gesturedrom Englishspeaking
countries.The aim hereis to give the participantsa box of practicaltools
andmaterialsto takebackto their classroomsndstudents.
2)discussiontasks that identify how values, communicationstyles, and
behaviorsare influencedby cultural backgroundsThe main aim herewill
be to showJTEshow to constructmodelsandframeworksthatcanbe used
in the classroomto enhanceintercultural understandig among their

students

7. Conclusion: Future developments

No matterwhatthe subjectarea,all teachersequireon-goingtrainingto allow
them the opportunityto polish and improve their teachingskills. This paperhas
exploredone areaN intercultural educationat high schoollevel in JapanN to
determineareasin which pedagogicakupportmay assistJTES.As shownin this
paper, current literature strongly suggeststhat there is a need for intercultural
communicationand understandingo enhanceefficacy when teachingEnglish at
high schoolin Japan.

Firstly, in orderto answerthe needfor a heightenedawarenes®of cultural
diversity in the JTE-NET dynamic,the plannedworkshopsin the currentproject
will leadto opportunitiesfor JTEs to exploretheir own experiencesFrom there,

the workshopswill provide the participantswith new knowledge and skills to
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enhancehe relationship,and arguablyallow for more creativeand effective class
designanddeliverythroughbetterJTE-NET interaction.
Furthermoreasintroducedin this paper,the secondpart of the intercultural
communication and understandingworkshops will focus on methods and
approacheso connectinglanguageand cultural contentinto high school English
curricula. If the learningexperiences to be meaningful,an effective model for
content design is paramount. As proposedin the current researchproject,
pedagogicatrainingfor JTEs thatincludesafocuson interculturalcompetencand
educationtraining cancontributeto equippingteacherawith skills not only to help
themselvedut alsoto positivelyinfluencethelearningexperiencef their students.
Needlessto say, an increasedintercultural awarenesdy JTEs should help in
curriculumdesignto includeintercultual competencandunderstandinglements.
As aresult,the dilemmaof alanguageonly focusin high schoolEnglisheducation
canbe avoided. This not only providesstrategieshatcomplemenMEXTOsim of
stimulating more globalminded students but it also answersthe calls from past
research{Duranti 1997;Liddicoat 2002)to showlanguagdearnershow cultureis
embeddedn languageso that they can gain foreign languageproficiency and

cultural intelligencein tandem.In short, Japanesd=nglish teaches will become
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able to show studentsthe pragmaticand culturespecific knowledgerequiredto
becomenterculturalcommunicators.

The currentresearchproject hasits own limitations in terms of scale.The
workshopswill be designedcreatedandadminiseredby the threeresearcherand
assistedy five to six guestlecturersandtrainersworldwide. The targetaudience
will initially be a pilot-test group of NanzanUniversity graduatesvho currently
work asJTEsat junior or high schoollevelin the Tokai region.However,the pilot-
testseriesof workshopswill providevital feedbackirom all concernedhatwill be
usedto improveandaddto the contentof future scheduledvorkshops.

While many researcher®ffer in-depth views of the impact of intercultural
communicationcompetenceand understandingin English educationin Japan,
current researchon pedagogicaltraining and its efficacy in Japan,at best, is
sporadic.The framework desribed in this paperrepresentsan effort to provide
JTEswith regularopportunitiesto polish andfoster more skills andunderstanding
that hopefully will leadto enhancedyuality and diversity of English educationin

Japaneshigh schools.
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